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Abstract 
Education is seen as an ongoing process that begins at an early age and that man exercises over life when it does become almost 
a habit for him. The aim of this study is to show the importance of continuous training university teaching staff as perceived by 
them, concerning the field of teaching skills. The study analyzes the perception regarding the importance of the teaching activity 
and the level of competences for the teaching activities of  teachers from various universities in Romania and Spain. 
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1. Introduction 
Continuous training of university teachers is studied and presented in the relevant literature in many different 
ways. But always at the core of such endeavours is the understanding that professional development is about 
teachers learning, learning how to learn, and transforming their knowledge into practice for the benefit of their 
students’ growth (Avalos, 2011, 12). In principle, one can say that the primary goal of university education is, 
broadly speaking, the attainment of optimal preparation of future professionals.  
2. Theoretical framework 
Currently, the training of university teachers is a subject widely debated upon and studied in the field of 
professional development. 
If we take one moment to reflect upon the academic profession in the past, we can firmly state that nowadays, 
more than in any other age, the profession of university teacher is facing more challenges, and one of these is 
represented by the initial and continuous training of academics. 
Training is complex and diverse phenomenon which, despite the various existing conceptualizations, benefits 
from few dimensions and theories that may contribute to its analysis. Although there are other terms which may be 
deemed synonyms (preparation, practice, capability, education, instruction, etc.) the term of “training” has its own 
significance, being the most widespread and used.  
Ferry (1991) sees training as an “individual development process meant to acquire or perfect abilities” (Ferry, 
1991, p. 36).  
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From the labour market perspective, Buckley and Caple (1991) speak about training as “a systematic and 
planned effort to alter or develop knowledge, skills and attitudes by means of the learning experience and resort to 
necessary measures in the performance of a certain activity. Its purpose is to allow an individual to properly 
perform a given task or activity” (Buckley and Caple, 1991, p. 1).  
Thus, it is believed that the personal dimension prevails within the scope of training. Its aim is to fully build up 
the person undergoing training and displaying the said ability and availability for professional development. This 
leads to the requirement that the subject be an active participant, and subsequently responsible for the training 
process.  
 Starting from the study of the recent literature (De Vicente, 2002; Iucu, 2004; Neacşu et al., 2007; Imbernón, 
2007; Potolea, 2010; Avalos, 2011), we shall expand upon a series of important aspects for the professional training 
and development of university academics. De Vicente (2002) believes that an academic’s professional conduct is not 
uniquely determined by the organizational context alone, but also by his or her life history and experienced events.   
Therefore, one’s experiences and future expectations influence the perception of the current situation. From a 
historical perspective, as we are told by Imbernón (2007), “the professional training and development have been 
approached in isolation oh each other, not as opposed concepts, but as two facets of the same coin: one of them 
contemplated the culture which had to be developed, and the other one the competence that had to be applied” 
(Imbernón, 2007, p. 12). According to Iucu, training designates “the totality of activities focused on the periodical 
“update” of the initial professional training, on adapting it to the new requirements involved by the performance of 
the educational processes, as well as on the assimilation of new knowledge and skills” (Iucu, 2004, p. 28).   
One definition related to the training of university teachers can be found in the Report of the Ministry of 
Education on the professional training of university teachers in Spain, training is a process of a voluntarily embraced 
professional development process, promoted by means of advocacy and persuasion, and subject to the criteria, needs 
and characteristics of various university departments and institutions. This definition reveals three features: a) 
training as „a professional development process”, understood as a process which does not fall within a 
predetermined period, but one that turns into a learning perspective over the entire duration of one’s life; b) “its 
voluntary nature” renders training into a non-mandatory action; c) it attempts to cover not only individual needs, but 
also those of the organisation. These features serve a series of general principles for the education of professionals, 
since they rely on three aspects: a) all individuals should take part in a continuous professional development, not 
only based on their personal experience, but also by means of periodical update and training; b) most professionals 
must take into account that a large portion of their activity shall be developed while teaming up with other 
professionals; c) the vast majority of professionals should be aware of the fact that they are due to face ethical issues 
during the performance of their activity.  
To synthesize, the academics’ professional training must be dynamic, which suggests that it has to allow teachers 
to learn and understand the contents of their development, and open to every aspect able to renew these contents. 
Training must be applied from the perspective of permanent education, conceived a continuous process spanning 
over one’s entire career.  
3. Research methodology 
The research conducted falls within the educational realm, opting for an integrated strategy, which correlates 
quantitative research with the qualitative one. The research took place in the November 2008 – July 2009, in four 
higher education institutions from Spain, institutions rated as representative for the country. Additionally, for the 
purpose of conducting a comparative study we resumed the investigation in our country, as well, between September 
2009 and July 2010, comprising a series of four Romanian higher education institutions.  
The focus group comprised university academics taking part in the questionnaire-based survey, amounting to a 
total of 240 persons from 4 Spanish universities (The University of Barcelona; The Polytechnic University of 
Catalunya; The Polytechnic University of Madrid; The Polytechnic University of Valencia), and, on the other hand, 
245 subjects from 4 Romanian higher education institutions (The University of Bucharest; The University of 
Piteşti;The Babeş-Bolyai University of Cluj and Transylvania University of Braşov), chosen at random.  
The selection variables of university academics were: the country of origin (Romania, Spain); the higher 
education institution he or she teaches at; the faculty he or she belongs to; the gender (male/female); length of 
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service in higher education (1 to 5 years, 5 to 10 years, 10 to 15 years, 15 to 20 years, more than 20 years); the 
professional category (instructor, assistant professor, lecturer, reader, professor, associate professor, consultant).  
The questionnaire in its final version was elaborated starting from the results of the pilot study, comprising 14 
items. The data gathering procedure was the implementation of the questionnaire, in writing. In the process of 
analysing and interpreting the data obtained, we used the SPSS 17.0 statistical software (Statistical Package for the 
Social Sciences).   
4. Results 
In order to find out the level of importance and competence university academics assign to the various aspects of 
the didactic activity, and thus detect possible training needs, we formulated item 7 from the Questionnaire 
concerning the analysis of the psycho-pedagogical training of university academics.   
The analysis of the data concerning the university teachers’ training needs in relation to the didactic activity 
allowed us to notice that the two countries are experiencing the need to provide training and development in certain 
major areas of professional activity, differences, but also similarities arising, as reflected in the table below:  
 
Table 1. Differences between average grades degree of importance vs. competence – didactic activity (Romania-Spain) 
 









Recommendations for the 
improvement of professional 
development areas with 
significant differences 





Rank   
     ROMANIA                                                                 Didactic activity 
1.1. Didactic activity design and planning 
1.1.4 Selection and structuring of 
learning aids 
4.53 I 2.42 IV 2.11 √* Design and elaboration of 
training syllabi focused on 
planning the didactic activity 
in collaboration with 
universities in the country, 
which would consider the 
aspects identified as 
vulnerable according to the 
gathered data 
1.1.2 Structuring of thematic modules   4.43 II 2.35 VI 2.08 √ 
1.1.1 Conception of course syllabi 4.40 III 2.36 V 2.04 √ 
1.1.3 Planning and elaboration of the 
university study course 
3.91 V 2.75 III 1.16 √ 
1.2 Didactic processes (teaching learning practice) 
1.2.1.Elaboration and communication 
of the course/ seminar objectives 
4.60 I 4.27 I      0.33 Creation within the 
department a collaborative 
environment supporting 
continuous training and 
professional development.  
The performance of 
interattendances (attendance 
to the senior academics’ 
teaching classes).  
Experience exchange and 
continuous training using 
different TIC variants, 
motivational techniques, 
active and participatory 
methods meant to facilitate 
their knowledge and 
implementation during the 
student-focused activity. 
 
1.2.7.Creating and preserving the 
psycho-social climate of training 
4.55 II 3.49 III 1.06 √ 
1.2.2.Presentation of and discussion on 
the content of the discipline  
4.48 III 2.75 VI 1.73 √ 
1.2.4.Use of active and participatory 
methods  
4.44 IV 3.01 IV 1.43√ 
1.2.8. Use of motivational techniques. 4.34 V 2.45 VIII 1.89 √ 
1.2.3.Use of training strategies 4.27 VI 2.80 V 1.47 √ 
1.2.6.Structure and organisation of the 
didactic activity  
4.25 VII 3.80 II 0.45 
1.2.5.Use of various TIC variants, etc. 3.68 VIII 2.70 VII 0.98 
1.3. Assessment practice 
1.3.2. Clarifying the assessment 
criteria for students 
4.65 I 2.39 V 2.26 √ The professional development 
of academics allowing them to 
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1.3.1. The assessment system 
used (pertinence and 
transparency) 
4.64 II 4.15 I 0.49 clearly communicate to 
students, in the beginning of 
every course/seminar, the 
assessment criteria used. 
Embracing an objective 
assessment of the students by 
resorting to teams of two 
specialised assessors. Creation 
of alternative methods 
designed to support the 
didactic activity of university 
academics. 
1.3.5. Assessment deontology 4.57 III 3.16 II 1.41 √ 
1.3.3.Substantiation of the assessment 
methods and tools used  
4.20 IV 2.86 III 1.34 √ 
1.3.4.Adaptation and creation of 
alternative assessment methods 
3.80 V 2.72 IV 1.08 √ 
     SPAIN                                                                         Didactic activity 
1.1. Didactic activity design and planning 
1.1.1 Conception of course syllabi 4.32 III 2.29 III 2.03√ Design and elaboration of 
training syllabi focused on 
planning the didactic activity 
in collaboration with 
universities in the country, 
which would consider the 
aspects identified as 
vulnerable according to the 
gathered data 
1.1.2 Structuring of thematic modules   4.36 IV 2.12 IV 2.24√ 
1.1.3 Planning and elaboration of the 
university study course 
3.72 II 2.85 II 0.87 
1.1.4 Selection and structuring of 
learning aids 
4.47 I 3.33 I 1.14√ 
1.2 Didactic processes (teaching learning practice) 
1.2.1.Elaboration and communication 
of the course/ seminar objectives 
4.54 I 4.23 I 0.31 Creation within the 
department a collaborative 
environment supporting 
continuous training and 
professional development. The 
performance of 
interattendances (attendance to 
the senior academics’ teaching 
classes). Experience exchange 
and continuous training using 
different TIC variants, 
motivational techniques, 
active and participatory 
methods meant to facilitate 
their knowledge and 
implementation during the 
student-focused activity. 
1.2.2.Presentation of and discussion 
on the content of the discipline  
3.52 VIII 2.52 VIII 1.00√ 
1.2.3.Use of training strategies 4.19 IV 2.86 IV 1.33√ 
1.2.4.Use of active and participatory 
methods  
4.05 V 2.88 III 1.17√ 
1.2.5.Use of various TIC variants, etc. 3.66 VII 2.74   V 0.92 
1.2.6.Structure and organisation of the 
didactic activity  
3.72 VI 2.65 VII 1.05√ 
1.2.7.Creating and preserving the 
psycho-social climate of training 
4.35 II 3.75 II 0.60 
1.2.8. Use of motivational techniques. 4.27 III 2.71 VI 1.56√ 
1.3. Assessment practice 
1.3.1. The assessment system 
used (pertinence and 
transparency) 
4.39 II 3.23 II 1.16 √ Adopting an assessment 
system which would facilitate 
the individual evolution of 
each and every student. 
 
Substantiation of the unitary 
assessment methods and tools 
for all educational disciplines 
1.3.2. Clarifying the assessment 
criteria for students 
4.47 I 3.03 III 1.44 √ 
1.3.3.Substantiation of the assessment 
methods and tools used  
4.33 III 2.12 V 2.21 √ 
1.3.4.Adaptation and creation of 
alternative assessment methods 
4.07 V 3.34 I 0.73 
1.3.5. Assessment deontology 4.15 IV 2.55 IV 1.60 √ 
* The indicators marked with√ represent major training areas requiring urgent intervention for the purpose of their improvement, worthy of 
being taken into account by decision makers within universities 
 
From the above table illustrating the results obtained by the Spanish and the Romanian academic personnel in 
the field of didactic competence, we may ascertain that the major areas where discrepancies occur between the 
degree of importance and the actual knowledge mastery lie at the level of criteria: 
 didactic activity design and planning, with the mention that the subjects from Spain do not feel the 
need for professional development with regard to the “planning and elaboration of the university 
study course” indicator;  
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 didactic processes (in the case of Romanian and Spanish respondents discrepancies occur with regard 
to six indicators out of a total of eight, the indicators which do not display significant grade average 
differences being elaboration and communication of the course/seminar objectives, structure and 
organisation of the didactic activity for the subjects from our country, and for the Spanish ones 
elaboration and communication of the course/seminar objectives, creating and preserving the psycho-
social climate of training);  
 assessment practice, discrepancies occur between DI and DC as far as four out of five indicators are 
concerned (the Romanian subjects record a low difference in regard to the assessment system used, 
and the Spanish subjects at the level of the adaptation and creation of alternative assessment methods 
indicator) (see in the table the indicators marked with√ represent indicators that have to be taken into 
account in the elaboration of training programs).  
5. Conclusions 
The results obtained may constitute reflection points and valuable premises for the management staff within 
higher education institutions in view of addressing the training and development needs by means of building 
programs designed to innovate in the field of educational activity and lead to the increase of the education quality 
level and the students’ preparation level.  
Based on the theoretical substantiations present in this paper and the investigated subjects’ opinions, we have 
synthesized a set of general recommendations centred on the professional training and development system aimed at 
university academics: the introduction of mentoring activities as a system of counselling and tutorial activities 
during the educational profession initiation stage; the implementation of pilot psycho-pedagogical training programs 
in the field starting from the analysis of the real professional development needs and the assessment of their 
formative impact upon the university academics and their activity; the elaboration and reinforcement of an 
educational offer of initial and continuous training, by means of which university teachers would enjoy, courtesy of 
the higher education institutions, diverse and permanently updated training opportunities; fosterage of partnerships 
between higher education institutions which propose continuous training programs for university academics for the 
purpose of cementing high quality and efficient theoretical and practical training programs.  
 
Acknowledgements 
The authors wish to thank the WCES 2012 Conference Organisation Committee.  
References 
Avalos, B. (2011). Teacher professional development in Teaching and Teacher Education over ten years. Teaching and Teacher Education, 27 
(1), 10-20.  
Buckley, R., & Caple, J. (1991). La formación: teoría y práctica. Madrid: Ediciones Díaz de Santos.  
De Vicente R. (2002). Desarrollo profesional del docente. En un modelo colaborativo de evaluación. Bilbao: ICE-Universidad de Deusto.  
Ferry, G. (1991). El trayecto de la formación. Los enseñantes en la teoría y la práctica. Barcelona: Paidós. 
Imbernón, F. (2007). 10 Ideas clave: La formación permanente del profesorado: nuevas ideas para formar en la innovación y el cambio. 
Barcelona: Grao.   
Iucu, B.R. (2004). Formarea cadrelor didactice: sisteme, politici, strategii. București: Humanitas Educational. 
Neacşu, I., et al., (2007). Formarea cadrelor didactice. Experienţe europene. Bucureşti: Editura Universitară.  
Potolea, D., Toma, S., Zaharia, S., & Murgescu, B. (2010). Romanian Qualifications Framework for Higher Education – a component of the 
European Qualifications Framework. European Journal of Qualifications, april, 1, 4-19.  
Potolea, D. (2010). Impact Evaluation in the Context of the Quality Assurance in Teacher Continuing Training. In D. Potolea, & R. B. Iucu, (co-
ed.). Quality Assurance in Teacher Continuing Professional Development; Priorities and Perspectives. Bucharest: The University of Bucharest 
Publishing House.  
